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“In times of change, learners inherit  the earth, 
while the learned find themselves, beautifully equipped

to deal with a world that no longer exists”  
Eric Hoffer

NZEALS CONFERENCE 2014
Leadership in times of change

Early bird registration is open until February 28th. 
Book now! http://app.certain.com/profile/form/index.cfm?PKformID=0x154173742a6

April 29th, 30th, May 1st
Pipitea Campus, Victoria Universtiy of Wellington, New Zealand

Early bird
(by 28/2/14) Full Registration Day Registration

NZEALS members $490 $540 $195

Non-members $560 $610 $215

Group discount
(3 or more from one 
organisation)

$460 each if all 
members

$520 each if any 
non-members

$500 each if all 
members

$560 each if any 
non-members

NA

Full time students/retired mem-
bers/aspiring principals
(enrolled in national aspiring 
principals programme)
Proof will be requested

$450 $500 $175

REGister NOW

http://app.certain.com/profile/form/index.cfm?PKformID=0x154173742a6
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What are the leadership challenges we will face in 2014, across 
the early childhood, primary, secondary and tertiary education sec-
tors? What do we have to look forward to and celebrate? Who 
will help us in our roles, and how will we continue to develop our 
leadership capacity? What role can NZEALS have in your work 
in 2014?

This edition of Leading Lights introduces more of the keynote and 
workshop presenters who will be in attendance at the biennial conference 
in Wellington at the end of April. Our own Jennifer Garvey Berger, and 
visiting speaker Holly Elissa Bruno, have written compelling pieces on 

their keynote reflections, while workshop presenters Ann Briggs, Bex 
Clements and Colin Tarr have all contributed to this edition as well.

Colin was awarded the last Dame Jean Herbison Award, a 
prestigious study and travel award granted to NZEALS members. 
Sadly the award has not been presented in 2013 as the Council has 
been unable to secure a sponsor. NZEALS is committed to supporting 
and encouraging research and publication in the field of educational 
leadership and will continue to seek sources for funding this award, 
along with its annual President’s Award.

In Leading Lights we continue to support relevant and mutually 
beneficial events and organisations through informing readers of what 
is available in New Zealand and internationally. This edition brings to 
your attention two key events coming up in Australia: the first Asia-
Pacific conference on inclusivity in schools, and the annual ACEL 
conference in Melbourne.

So, as the year gets under way and the business of leading unfolds, 
do consider answering some core questions with attendance at the 
national conference, and take the time to nurture and extend your 
leadership among a like-minded network of educators.

EDITORIAL
Juliette Hayes
Principal
February 2014

Leadership in times of change
from the Conference Committee

The NZEALS 2014 con-
ference theme, Leadership 
in times of change, has 
turned out to be prophetic.  
Significant changes for 
leaders in the school sec-
tor in New Zealand in 
2015 and beyond were 
announced by the Prime 
Minister on 23 January 
2014.  Conference partic-
ipants from New Zealand 

will appreciate the practical and analytical thrust of many of the ses-
sions focused on schools, as they contemplate whether they would like 
apply for new positions that would mean a significant ‘step-change’ in 
their working life.  

We predict that the session by Dr Cathy Wylie, a highly respected 
researcher and commentator on the New Zealand school system, 
called “Trends in collaborative work in New Zealand schools”, is 
likely to elicit strong interest from local and international participants. 

The conference sub themes are innovation, transformation and 
connection and you will see these reflected in the presentations 
from the keynote speakers: Jennifer Garvey Berger, Dave Harris, 
Margie Hohepa, Holly Elissa Bruno and Jan Robertson as well as in 
paper presentations, workshops and leadership stories.  

The programme has built in korero (conversation) times after 
keynote lectures, where a mix of participants can debate the main 
keynote messages with interesting educationists from across the 
sectors and around the world.  These conversations will surely 
continue at the Parliamentary Reception and the Gala dinner.

The international programme offerings show diversity of 
perspectives at its best.  Speakers from Asia, Fiji, the African 
continent, Mauritius, North America, Australia, the Arabian Gulf, 
the UK and, of course, New Zealand make for an exciting mix of 
participants at the conference.

Overseas perspectives and experiences will be appreciated, 
for example, Stephen Price and Harry Talbot will be running a 
workshop on “California Teaching Fellows: Improving the quality 
and diversity of teachers in high-need schools.”  Lily-Claire 
Deenmamode is coming from Mauritius and proposes to share her 
insights on “Leading for social justice.”

Sessions on “Coaching leadership” (Caroline Benedet and 
Jan Robertson), and “Building leaders to build leaders” (Natalie 
Mackenzie, Kim Wyborn and Christine Murray) signal high 
practice value.   The case of an innovative Tertiary High School in 
Auckland is bound to intrigue.

Smooth transitions from early education to schools are likely 
to become a stronger focus as new leaders hit their stride.  Making 
connections between early childhood and school personnel is 
always an attraction of education administration and leadership 
conferences, and the New Zealand conference is set to continue that 
tradition in a lively manner.  There are sessions about leadership 
and management in early childhood education, presentations or 
workshops with a schools focus, and some that involve tertiary 
education and/or academic research studies.  

Paper presentations
These range from developing student leadership to women in lead-
ership.  There are also papers addressing e-learning or 21st century 
learning on leadership practices. Results from an ‘IDEAS’ project 
for school improvement in Australia, presented by Joan Conway, 
will focus on “re-forming” leadership – we wonder which mean-
ing of “re-forming” will be used.  Another framework used by a 
school to implement change is the Index for Inclusion, which will 
be presented by a school leader and academic research partnership 
Wiremu Elliot and Christopher McMaster. Professional networks 
and learning communities are the focus of several presenters either 
addressing these at the principal level, in school clusters or in early 
childhood education.  
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Leadership stories
Two e-learning stories are included in the eleven leadership sto-
ries that have been submitted.  Titles that pique curiosity are 
“Lalaga; weaving success for Pasifika children through Pasifika 
leadership” (Andy Cairns, Wellington Regional Kindergarten 
Association), and “You can’t water stones” (Bex Clement).

Workshops
Suze Cruse ‘nails’ leadership with her workshop called 
“Leadership, an action of change”. Other workshops make 
promises to strengthen leadership practice, such as “Keeping 
up and moving forward in twenty-first century schools” 
(Carolyn Stuart), and “Growing strong leadership partners” 
(Ann Briggs and Juliette Hayes).  There are two workshops 

with an appraisal focus and both include early childhood edu-
cation content.  Another “Re-languaging leadership” (Murray 
Fletcher) will look at the conversations leaders need to have 
skills for to be effective and make a difference to practice.

Overall there is a great variety of offerings at the 9th 
NZEALS Conference that should appeal to leaders in all 
education sectors.  The conference venue at the Victoria 
University’s Pipitea campus in Wellington central means 
the cafes, shopping and museums will be close to hand to 
enhance this amazing conference experience. 

Put the dates 29 April to 1 May 2014 in your diary now. 
Early Bird registrations close on 28 February. Day rates are 
available.  See you there.

Schooling for a complex and uncertain world
Jennifer Garvey Berger
Keynote at NZEALS14 conference

Several years ago, when she was in Year Nine, my daughter 
Naomi came home from school frustrated.  One of her teachers 
had told her that the job Naomi would do when she grew up had 
probably not been invented yet. “What does she expect me to do 
about that?” Naomi asked. “How can I prepare for something that 
doesn’t exist? Aren’t teachers supposed to know that sort of stuff?”

This is a tricky question asked by our young people, 
but perhaps it is an even trickier one asked by teachers, 
school leaders, parents and community members. For years 

schools have been a key normalising 
force in society. As Jane Gilbert argues 
in Catching the Knowledge Wave? The 
Knowledge Society and the future of 
education: “So, just as Plato’s system 
did, today’s education system uses the 
subjects of the traditional academic cur-
riculum for two different purposes: to prepare 
the future ruling class, and to decide who will 
enter that class,” (p. 60). The job of schools has 

been to prepare people for a future that looked much like the past; 
perhaps even more starkly, the role of schools was in some way to 
ensure that the future would actually look something like the past. 
Schools were a conservative socialising force, and teachers and 
principals knew their place in transmitting the values and informa-
tion that would keep society stable.

There are many pressures that push against that idea today. One 
is the notion that Naomi’s teacher offered: because we see how 
fast things are changing, we don’t have the confidence we used to 
that we can predict what the world will look like in 20 years. An 
equally important idea is that we are coming to understand that 
a stable society (that is, a society that is quite like today) is not 
an equitable or fair one; we know that we are leaving behind too 
many students and that schools do not (and have never) served all 
of our children well. It looks more and more like schools should be 
working to prepare students for a future that is different  from the 
present—and in ways that none of us can quite imagine.

My colleague Keith Johnston and I write about this as the dif-
ference between trying to prepare for a probable outcome and 
working to be ready to move with more agility to face any pos-
sibility. We draw from research in complexity theory, adult devel-
opment, leadership development and more to make sense of how 
it is we can get ourselves and others better prepared for a complex 
and unpredictable world. It turns out there are key and important 

practices—things we can know—that will help us deal with all we 
cannot know.  It turns out we probably need to learn to think in 
new ways, engage with one another in new ways, and act in new 
ways. The good news is that this is all learnable; the bad news is 
that mostly no one is teaching it.

Think differently. One of the 
key purposes of schooling has 
been to help socialise kids into 
a grown up world of work by 

teaching them the great thoughts and conclusions of those who 
have come before them. In a complex and uncertain world, all of 
the focus on looking backwards and looking at what is already 
known is less helpful than it is in a more predictable and certain 
world. Rather than focusing on limiting and narrowing to what 
is most likely, the complex world asks us to look at what is pos-
sible—out of the whole range of possibilities. It was this very idea 
that made Naomi squirm in year nine; it seemed like a violation 
of the school contract to believe that the teachers were trying to 
prepare the kids for an uncertain future. She didn’t know what she 
was supposed to do if looking backwards to understand the future 
wasn’t possible. Complexity theorists will tell us that it’s looking 
carefully at the present that helps us make sense of an uncertain 
future. Paying attention to what is happening now and the wide 
variety of possibilities that spring from now gives kids (and teach-
ers) an entirely new way of making sense of the world. This could 
easily be taught in schools to help kids like Naomi out of the real-
life dilemmas the world sets for them. 

Engage differently. If we are to 
thrive in an uncertain future, we 
need to step out of the perspec-
tives that we are locked inside 

“It turns out there are key and 
important practices — things we can 

know — that will help us 
deal with all we cannot know.”

mark calendar
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that are limiting our imaginations. The clearest way to do this is 
to work in diverse groups—and to learn to really listen to them 
and push our ideas around. This premium on both seeking and 
understanding multiple perspectives runs against the grain of 
schools today. We clump and categorise to make things a little 
less complex—we put the English teachers together, the year 
threes together, the kids from certain neighbourhoods or socio-
economic backgrounds together.  If diversity were a thing that 
we prized—and working across different forms of diversity were 
a thing that we taught and rewarded—we would have to arrange 
schools and learning in quite different ways. But even along the 
way to that new arrangement, we can support kids and teachers to 
make sense of difference and diversity in new ways by teaching 
to listen openly—which goes against the grain of a core part of 
schooling. Our typical focus on teaching students to collect and 
build evidence to prove a particular point, strengthens one helpful 
skill. If we were more invested in preparing kids for an uncertain 
future, we might want them to engage with the ideas of others 
differently. What would it be to like to invest at least as much 
(or more) time in having students of all ages listen carefully to 
spoken and written texts in order to build diverse and ambiguous 
cases? Listening to learn in a diverse environment is a key com-
petency for an uncertain future.

 
Act differently. In a world more 
complex and uncertain than we 
are used to, we also may need to 
think about our actions in new 

ways. In a world that is more predictable, imagining a final output 
and then working towards that output is the preferred approach. 
We teach this to kids in school (when we have them turn in an 
outline two weeks before we have them turn in the essay) and to 
teachers in schools (when we have them turn in their lesson plans 
a week before the lesson). There are obviously all sorts of rea-
sons this is helpful practice. In an uncertain and complex world, 
however, iterating forward from the present, rather than plan-
ning backward from the desired outcome, is the best approach. 
Creating a series of safe-to-fail experiments that push our under-
standing of the issue—and that deliver excellent results even if 
they fail—is the way the future gets created.  Imagine if Steve 
Jobs had asked his iPhone team to iterate backwards from their 
final design and to never try a single idea that might fail. We’d 
have something that looks much more like a BlackBerry than the 
iPhones so many of us hold in our hands. It is pushing the bound-
aries of each component from where it was at that time to some 
new place and then iterating and prototyping along the way that 
got us to the smart phones we now carry. Schools don’t ask this 

of students mostly, and we don’t ask it of teachers either, and yet 
it looks quite likely that prototyping and safe and fast failure is 
going to be a key competency in the future.

These are just three quick examples of the way a complex and 
uncertain world calls on us to be different. There will be many 
other ways we’ll find that we need to think, engage, and act in 
new ways to face a world that is changing so fast we can hardly 

Jennifer Garvey Berger

imagine the future. The key point for those of us in education 
is that it is not our jobs to simply (simply!) support others to 
make these changes. We need to be on the growing edge of these 
changes ourselves, experimenting and modelling in safe ways 
our new ways of thinking and acting, creating safe spaces for 
young people and older people to experiment with diversity, new 
approaches to not knowing, and to safe failure. Each of these is 
both a gift we can give to our students and also a new way for us 
to experience our own lives.  

Jennifer Garvey Berger

The key point for those of us in education 
is that it is not our jobs to simply (simply!) 
support others to make these changes. 

Dr Jennifer Garvey Berger supports leaders 
internationally through coaching and leadership 
d e v e l o p m e n t 
programs. From 
school leadership 

teams in Wellington to 
senior leaders at large 
global organisations (like 
Microsoft, KPMG, etc.), 
the thing all these leaders 
have in common is their 
need to increase their ability 
to thrive under conditions 
of growing complexity, 
uncertainty, and change.  

Jennifer writes 
about these ideas; 
her latest book is 
Changing on the 
job: Developing 
leaders for a 
complex world, and 
her next book (co-authored with Keith Johnston) will be 

published by Stanford University Press in 2015. 
Jennifer has a Masters degree and a Doctorate from Harvard 

University. Jennifer began her career as a public school English 
teacher in the US, eventually moved into the tertiary realm as an 
associate professor at George Mason University, and finally saw 
the light and moved to New Zealand in 2006. She and her family 
became citizens on Waitangi day this year.
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Unseen and unexamined changes: The internet’s silent restructuring 
of our brain pathways and interpersonal relationships
Holly Elissa Bruno
Keynote at NZEALS14 conference

The call
Principal Fiona, while 
attempting to build excite-
ment about creative use of 
technology in the class-
room, discovers that almost 
every teacher at the staff 
meeting is engrossed with 
her tablet or smartphone 
instead. When Fiona 
requests that devices be 
turned off during the dis-
cussion, the anxiety level 
in the room escalates pal-
pably. Unperturbed, math 
teacher, Leon, cleverly 
tucks his iPhone out of 
Fiona’s sight, to continue 
reading sports scores as 
they pop onto his screen.

When technology calls, 
we answer. Upon waking 
each morning, thirty-six percent of adults check our emails, texts 
and social media messages before doing anything else (Consumer 
Digital Study, 2013). We answer the call regardless of myriad 
studies that show anxiety, difficulty paying attention, depression 
and  Internet Addiction Disorder (IAD) can result. 

While internet usage connects us to one another and universes 
of information, it also silently reshapes how we think and learn. 
Are we, as education leaders, critically analyzing how our inter-
face with the internet changes human learning and interaction? 
Can we envision how future generations of learners will interact, 
as a result, with human beings as teachers and fellow learners?

Early childhood expert, Diane Levin, notes: “Children who 
have two or more hours of screen time a day tend to exhibit more 
psychological difficulties, such as 1) hyperactivity, 2) emotional 
and behavior problems, and 3) difficulties with peers (2013, 17). 

Laptop usage in class by university students “interfered with stu-
dents’ abilities to pay attention and to understand the lecture mate-
rial, which resulted in lower test scores” (Fried, Computers and 
Education, 2008, 911). In “Why successful people never bring 
smartphones into meetings” (2013), Kevin Kruse, cites research 
revealing:
• Eighty-four percent of “older professionals” think texting or 

emailing during formal meetings is inappropriate ; whereas,
• Millennials are three times more likely than those over 40 

to think checking text messages and emails during informal 
meetings was OK.

Are we as education leaders as aware as we need to be about the 
silent changes the internet is making to our brains, and conse-
quently to our relationships?

Consider this vignette: “Why don’t you just call Janie?” urges 
the perplexed mother whose daughter, Pippa, has been slumped 
over her iPhone texting her BFF, Janie, all afternoon. When Pippa 
finally realizes her mother was asking her a question, she looks 
up, and says: “I wouldn’t know what to say to her.”

Progress is our most important product
While an actor, Ronald Reagan marketed General Electric on 
television by proclaiming: “Progress is our most important prod-
uct”. Is progress our most important product? 

Our actions as school leaders seem to support that standard. 
We welcome technology into our blended and flipped classrooms. 
We urge teachers to transition from being “sage on the stage” to 
“guide on the side”. We are heartened by the progress autistic stu-
dents make using computer programs tailored just for them. We 
can join online professional development groups with colleagues 
worldwide.  Who would want to go backward? Technology only 
moves forward. 

Gains and losses that accompany change
Consider:
• How has your life been improved by the internet? 
• Is the internet changing the way you relate to yourself and 

others?
• What effect is net usage having on the primacy of the teacher-

student bond?
Remember what your life was like before text messages, emails, 
Facebook, Instant Messaging and twitter? I recall:
• The neighbourhood gossip trying to stifle a sneeze as she 

eavesdropped on party lines conversations,
• Pulling off the road to place a call from a telephone booth, 
• Opening holiday cards with personal hand written messages, 
• Unfolding dog-eared maps to figure out my route,
I am grateful for internet connectivity: Isolated grandparents 
can hear all about a child’s first day of school thanks to Skype. 
When tragedies like tsunamis or typhoons strike, we can thank 
the internet for instant updates and links on how to help. 

If technology transforms our lives for the better, why focus 
on side effects like cell phone addiction or decrease of face-to-
face or even heart-to-heart conversation? Telling stories around a 
crackling camp fire will always have allure. And that relationship 
between teacher and student will always be at the heart of learning. 
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True?
The internet is what my mother used to call a “mixed bless-

ing”. Every change brings a loss as well as a gain. 

What the internet 
doesn’t tell you

Faster. Better. Smarter. 
These are the gifts of tech-
nology. The world, thanks 
to the net, is at our fin-
gertips. We have gained a 
world; but, what have we 
lost? 

As we acknowledge how technology has freed us from figur-
ing things out for ourselves, do we notice we lose capacities we no 
longer use? If your GPS malfunctions in fast-moving traffic in a 
new city, which turn do you take? 

As Fiona’s daughter texts her friend non-stop, her conversa-
tional skills atrophy and her prowess at staccato communication 
grows. LOL.

The silently seductive restructuring of our brain’s path-
ways                         

The pathways in my brain and yours are changed by our interac-
tion with the internet. What we do not use, we lose. The losses can 
be permanent. 

Our brains, like muscles, develop with use and atrophy with 
disuse. In fact, “Experiments show that just as the brain can build 
new or stronger circuits through physical and mental practice, 
those circuits can weaken or dissolve with neglect.” (Carr, 35) 
The internet fires up our short term memory, that capacity to 
take in information in the moment. The net is less likely to acti-
vate long term memory, that stored bank of meaningful infor-
mation and concepts. Our short term memory can take in finite 
amounts of information. Little if any of that information and 
those concepts gets poured into our long term memory.  In time, 
we become less reflective 
and increasingly hungry 
for new information (Carr, 
120-124).

That continuously 
“alert” part of our brain 
is disengaged from our 
executive function, the pre-
frontal cortex where our 
capacity to reason, reflect, 
and make informed, even 
wise decisions, resides. The autonomic system, based in the amyg-
dala gland, keeps us adrenalized, scanning the environment for 
novelty (Cozolino, 2006).

The more distractions the internet provides, the less likely we 
are to remember much of anything. Have you berated yourself for 
forgetting a name or where you parked your car?

We have morphed into multi-taskers, able to text, talk and 
drive at the same time. Drive, you say? Seventy-seven percent of 
young adults believe they can text and drive, despite laws against 
this dangerous behavior (textinganddrivingsafety.com). Principal 
Fiona’s teachers believe they can surf the net and share at staff 
meeting. 

A growing body of research contends the net is addictive 
(Rosen, 2010).  We wake up and do not act until we access our 

messages online. As teacher Leon hides his cell phone from 
Principal Fiona, Leon’s internet dependency trumps human 
interaction.

We think we are expert multi-taskers. Studies show multi-
taskers are less able to accomplish anything well. As we are con-
tinuously distracted, we fail to give full attention to anything. The 
net “seizes our attention only to scatter it” (Carr, 118). 

If you were to click on the net now, how many choices face 
you? If you decide to research flipped classrooms, you will find 
pages of links. One link leads to another while an email alert 
system announces “you’ve got mail.” Icons might lure you to 
check your twitter or Facebook messages. Bright red advertise-
ments blink like neon to demand your attention.  Like a fireworks 
display, our brain cells are popping all over the place. What our 
brains are not doing is diving deep. 

Reading a novel, by contrast, calls upon long term memory, 
the part of the brain where we make sense of data. Reading novels 
exercises brain pathways “in areas of the brain associated with 
language receptivity and representative understanding” (Rebora, 
2013).The lament of many professors is: “My students won’t read 
books anymore”. Why bother when someone else has summarized 
the main points into bullets? 

Our instinctive response to internet interruptions is to follow 
the interruption. In that moment, our “train of thought” scatters. 
After hours of use, our thinking becomes anything but deep.

The net effect on relationships
Thanks to the study of emotional intelligence or EQ, the ability 
to read people as well as we read books, and to neuro-scientific 
research on the power of face-to-face relationships, we know:
• Each heartbeat communicates a negative or positive feeling to 

the people within five feet of you (McCraty, 2004)
• Our mirror neurons both soak up feelings of the people around us.
• Mirror neurons amplify the emotional messages of people per-

ceived to be in power (Goleman, 2006).
Many studies have shown:
• A child’s positive relationship with one adult at school from the 

janitor to the principal has a significant effect on whether that 
child stays in school.

• Children who cannot form relationships are the most likely to 
drop out of school.

Communication in face-to-face relationships is rich, nuanced and 
memorable. Learning to read these languages of the heart can take 
a lifetime. 

Teaching and learning is all about relationships. A teacher with 
EQ knows how to engage and inspire each student in her classroom. 
My autistic son thrived in classrooms where he and the teacher con-
nected. Nick raised havoc in classrooms where the teacher was more 
committed to the subject matter than to her students. 

Who is the teacher who changed your life? Chances are strong 
that teacher noticed you as special, paid attention to your needs, and 
above all, cared about you. When a child feels safe and appreciated, 

she is freer to learn.
As students, and teach-

ers, read the net instead of 
reading each other, what 
becomes of those touching 
and compelling relation-
ships? Steve Jobs and other 
technological geniuses 
have taken us to unimagi-
nable worlds of data. But 
did these innovators take 
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into account a child’s 
need for a teacher’s 
warm physical presence?

A computer cannot 
hug a child, as of yet. Nor 
can a computer sense the 
sorrow of a bullied child, 
as of yet. A computer 
cannot listen empatheti-
cally to an unemployed 
parent, as of yet. And no 
computer has mastered 
the non-verbal and verbal 
art of holding a meaning-
ful, elucidating conversa-
tion, as of yet.

If human connection 
is the heart of our pro-
fession, will our depen-
dence on the internet 

screen atrophy our ability to be present to one another physically 
in the moment? 

Maybe, sooner than we can think about it, our need for more 
data faster will atrophy our need for one another. If that is the case, 
what does the future hold for school children, teachers, principals, 
the learning process, and above all, our heart-to-heart physical 
connection to one another?
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Salovey, M.A. Brackett, & J.D. Mayer, 29–60. Port Chester, NY: 
National Professional Resources.

McCraty, R., M. Atkinson, & R.T. Bradley. 2004. Electrophysiological evi-
dence of intuition: Part 2. A system-wide process? The Journal of 
Alternative and Complementary Medicine 10 (2): 325–36.

Rebora, A. “Novel reading could be good for your brain”. Education Week 
Teacher blog, January 13, 2014, blogs.edweek.org/teachers/teach-
ing_now/2014/01/study_novel_reading_generates_sustained_ 
boost_in_student_brain_ activity.html 

Rosen, L. 2012. iDisorder: Understanding our obsession with technology 
and overcoming its hold on us. New York: Palgrave MacMillan.

Podcasts and websites
“Creating sensible policies on cell phones in the classroom”, 

BAMradionetwork.com (Interview with Dr. Larry Rosen by author)
“Three keys to working with people who push your buttons”, 

BAMradionetwork.com (Interview with Dr. Louis Cozolino by 
author).

Consumerdigitalstudy.com
Textinganddrivingsafety.com/textinganddrivingstatistics.com

Holly Elissa 
Bruno, MA, 
JD, is an 
author, inter-
national key-

note speaker, attorney 
and radio host. 

She served as 
Assistant Attorney 
General for the state of 
Maine and Assistant 
Dean at the University 
of Maine School of 
Law. While working 
as Associate Professor 
and Dean of Faculty 
at the University 
of Maine-Augusta, 
Holly Elissa was 
selected “Outstanding 
Professor”. 

An alumna of Harvard University’s Institute for 
Educational Management, she teaches leadership courses for 
The McCormick Center for Early Childhood Leadership and 
Wheelock College. 

Holly Elissa’s books include the best-selling, What You Need 
to Lead an Early Childhood Program: Emotional Intelligence 
in Practice (NAEYC, 2012), Managing Legal Risks in Early 
Childhood Programs (Columbia University’s Teachers College 
Press, November 2012) and Learning from the Bumps in the 
Road (Redleaf Press, 2013). Her first book, Leading on Purpose 
was published by McGraw-Hill in 2008.

iTunes has ranked Holly Elissa’s radio programs in its top 
200 k-12 podcasts. Tune in to Holly Elissa’s online radio pro-
gram, Heart to heart Conversations on Leadership: Your guide 
to making a difference at BAMradionetwork.com or via Holly’s 
website: hollyelissabruno.com

You can also listen to Holly Elissa being interviewed on 
NAEYC Radio, National Head Start Association Radio, and 
National Association of School Principals Radio.

Holly Elissa’s keynotes receive stellar audience reviews 
from Reykjavik to Phoenix, Tulsa to Tampa and and Vancouver, 
British Columbia to Washington, DC. To “recovering attorney” 
Holly Elissa, life is too short to anything but enjoy it daily.

Holly Elissa Bruno

http://www.emailmon-day.com/mobile-email-usage-statistics
http://www.emailmon-day.com/mobile-email-usage-statistics
http://www.emailmon-day.com/mobile-email-usage-statistics
http://www.elsevier.com/locate/compedu
http://www.talentsmart.com/articles/
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Leadership has many faces
Bex Clement
Workshop presenter at NZEALS14 conference

It is incredible how quickly time can 
pass by and I find myself sitting in 
another café sipping on another coffee 
realising that my holiday has passed at 
a great rate.

 As I reflect upon the past year I 
watch the café staff chat and frolic 
behind the counter and it makes me 
consider how important it is that we 
surround ourselves with like-minded 
people, but at the same time unique 
and individual.  They all appeared 
relatively happy; this could have been 

to do with the copious amounts of coffee they may have consumed 
prior to my arrival, however it got me thinking about how effec-
tive leadership has many faces and how these are perceived and the 
impact that leadership has on a workplace.

Speed forward a week and I find myself back at school and my 
holiday is a distant memory.  As I walk on my afternoon rounds 
I was approached by a parent in our school community and was 
asked if I was leaving the school for another job. Unknown to me 
she was of the understanding that I was the Assistant Principal, of 
which we have just recently filled the position.  As she delved further 
into the conversation about the hierarchy of the positions within the 
school leadership team, it highlighted how people recognise titles 
to determine the importance of staff within the school structure.  
Donaldson (2007) states that “most of us hold the deep- seated 
assumption that leaders must have appointment titles that formalize 
their leadership and officially confirm their knowledge, traits and 
competencies” (p.26).  West Burnham (2004) reflects a similar notion 
where organisations approach to the overall structure is hierarchical 
with “one person at the top and everybody else in descending levels 
of authority and responsibility” (p. 1). However as I reflect back to 
the café scene it was impossible to determine who was the leader, 
rather it appeared a cohesive team who knew who was doing what.  
What made this team appear this way? 

Relational leadership is one possible theory we could explore 
to give some meaning to this scenario. Could this theory also lend 
itself to an educational institution such as a school even though it has 
strong bureaucratic ties? 

 According to Douglass & Gittell (2013) relational leadership 
is defined as a pattern of reciprocal interrelating between workers 
and managers.  Whereas Donaldson (2007) views this form of 
leadership as “residing not in individuals, but in the spaces among 
individuals” (p. 26). Uhl-Bien (2006) views relational leadership as 
an overarching framework and focuses on the “relational process by 
which leadership is produced and enabled” (p. 667).  Uhl- Bien (2006) 
continues to illustrate relational leadership as not being attached to a 
‘position’ and could be viewed in varying ways, in fact the lines may 
appear blurred to someone looking in and differentiation of who is 
actually leading is hard to pin point, a little like the café scene.

Relational leadership differs from that of a “pure bureaucratic 
form and the pure relational form by being both role based and 
reciprocal” (Gittell & Douglass, 2013, p.2). Follett (1949) builds on 
this to illustrate her understanding of this form of reciprocal control 
as a non-coercive form but “rather a coordinating of all the functions, 
that is, collective self- control” (as cited in Douglass & Gittell, 2013, 

p. 2). She strengthens her argument by noting that, for this type of 
leadership to be present there needs to also, be a level of distributed 
leadership within the organisation.

There is a difference between distributed and relational 
leadership, all be it subtle. According to the Ministry of Education 
(2013) distributed leadership is not a form of delegation rather, a 
sharing of power, roles and responsibilities”. Relational leadership, 
on the other hand, concentrates on the expertise and leadership 
that the person may have within the organisation “It is a process of 
reciprocal interrelating through which the expertise held by different 
participants interpenetrates, creating a more holistic perspective that 
is integrative rather than additive” (Douglass & Gittell, 2013, p. 2).  
As a result, this model of leadership creates a trusting environment 
that promotes and enables its participants to truly care; this in turn 
results in authentic decision making for the good of the individual 
and its organisation.

From the outside relational leadership in one sense seems idyllic, 
everyone can appear to be going about their business, interacting in 
a seamless manner with identified strengths in the team, enhanced 
and developed by those that they mix with. But let us not be fooled, 
leadership as we know it is not made of one ingredient. As Follett 
(1949) highlighted, distributed leadership also plays a significant 
role in the success of a team or organisation when considering 
relational leadership theory. It does not end there; there too are other 
forms of leadership that contribute to the success of an environment.

Thus it would seem pertinent to point out at this stage the benefits 
that would assimilate throughout the organisation through this type 
of leadership practice; encompassing all, recognition, inclusion of 
self and environment and enabling. But it would also seem obvious 
that someone needs to be accountable in some way or another. 
There has to be a high level of accountability and trust in order 
for systems and structures to work effectively “Trust is the social 
glue of organisational life” (West- Burnham, 2004, p.3).  Relational 
leadership does not exclude this; rather it provides another platform 
for leaders to consider how they interact within their teams. Effective 
leadership is not one person knowing all, but rather all knowing.

If we momentarily reflect back to the café staff I am certain that 
someone was making key decisions and ensuring that these were 
administered in a way that enabled staff to be empowered in their job 
and the parent who thought I was in fact the Assistant Principal did 
not really care about the hierarchical structure of the school, rather 
she was more intrigued in me as a person. And it is a person that 
enables relationships to be formed which is what underpins effective 
leadership.  

References
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Theory and Practice. rcrc.brandeis.edu/docs/relational-leadership-
aom.docx

The Ministry of Education (2013). http://www.educate.ece.govt.nz .
Uhl-Bien, M. (2006). Relational Leadership Theory: Exploring the social 

processes of leadership and organizing. The Leadership Quarterly 
17 (6), 654-675.

West-Burnham, J. (2004). Building leadership capacity-helping leaders 
learn. National College for School Leadership.

Bex Clement
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2012 Herbison Scholar Colin Tarr visited Scotland and England to 
have a look at various study programmes available to teachers.

The Dame Jean Herbison Scholarship enables a financial member of 
NZEALS to undertake study and/or a programme of visits to schools 
and/or other education-related institutions in New Zealand or overseas.  
In late 2012 I had the opportunity to investigate some innovative 
programmes offered by the School of Education at the University 
of Glasgow (UoG) - including credentialing teachers continuous 
professional development, the revised Scottish Qualification for 
Headship programme and a programme in organisational leadership 
- the only one of its kind in Scotland, which brought together people 
from early childhood, schools, higher education, adult education and 
public service agencies through common leadership programmes. 
Whilst in the UK I ‘crossed the border’ to visit Anglia Ruskin 
University in the East of England to look at initial teacher education 
offerings and the discontinued school based Masters of Teaching and 
Learning programme. 

Scotland was chosen for the study given the similarities there 
are between the Scottish and New Zealand education systems and 
philosophies. A visit to England was included in the scholarship given 
policy and practice approaches, ideas and issues that, often, make 
their way from England to New Zealand., charter schools and school 
based initial teacher education being two current examples.

Following is a brief summary of the Scottish leg of my visit.

North of the Border
My visit started meeting with faculty, students and learning partners 
at UoG to look at innovative programmes offered by the School of 
Education.  The programmes of particular interest included:

Professional Development in Education
This programme is for teachers in all sectors. It offers teachers 
opportunities to obtain a formal qualification for their professional 
development and provides a pathway for credit accumulation as 
they attend continuing professional development (CPD) courses. A 
postgraduate certificate can be done across a maximum of five years 
part-time. Teachers participate in twelve CPD day courses (or agreed 
equivalent) from the wide range available. They complete three 
assignments each worth 20 Masters-level credits. Scottish credits are 
comparable to New Zealand NZQF credits, i.e. 1 credit equals 10 
notional learning hours.

School Leadership & Management (Scottish Qualification 
for Headship)
This is the preparation development programme for aspiring head 
teachers in Scotland. The programme combines the professional 
award of the Scottish Qualification for Headship (SPQH) with an 
academic award of a postgraduate diploma of 120 credits at Scottish 
Masters level. This programme has been running successfully across 
Scotland for some years. It has been recently revised and re-accredited 
by the General Teaching Council for Scotland. The programme uses 
a blended learning approach, including taught elements, distance 
learning, collaborative, peer and group learning as well as practice 
based learning, where students undertake whole school management 
development projects. The SPQH can be completed as an in-service 

programme or by an attestation route. The in-service programme is 
aimed at aspiring head teachers who have established an understanding 
of management principles and have successfully undertaken school 
leadership and management tasks at either project leadership or team 
leadership level. SPQH students are sponsored by their employer.

Master of Science in Organisational Leadership
This organisational leadership programme combines a general focus 
on the leadership of organisations with a focus on leadership of 
specific services and sectors. The programme brings together people 
from early childhood, schools, higher education, adult education and 
public service agencies. A personalised study course enables students 
to negotiate a specific programme of study over one semester, which 
may include internships or the completion of specific research for a 
community organisation. Students take three core courses, an optional 
course (selected from six options) and a dissertation. They gain 
insights into the differing leadership perspectives of fellow students 
as well as an opportunity to develop their own specialised interest 
areas with individually oriented courses. 

Applicability to New Zealand
Providing pathways, for the extensive professional development 
teachers undertake, into formal credentials is an area that could be 
usefully developed in New Zealand. The UoG model is one where 4 
CPD days on a theme are selected and attended. If the teacher wishes 
to work towards formal credits they apply to UoG and complete an 
assignment. An assessment fee for this is payable. If the assignment 
is successfully passed 20 Masters level credits are gained. Once 12 
CPD days and a further 2 assignments are successfully completed a 
postgraduate certificate is awarded.

In Scotland CPD (as is the case in New Zealand) is a registration 
requirement. Teachers have a right to an annual professional review 
and development interview focusing on strengths and areas for 
development. This is the basis for an annual CPD plan, agreed 
in collaboration with senior colleagues. Teachers are required to 
undertake a minimum of 35 hours of CPD each year, based on a mix 
of personal, school and local authority needs. A model of academic 
recognition of on-going CPD may support the notion of practice 
based accreditation that was trialled in New Zealand some years ago.

In the 2010 Education Workforce Advisory Group Report to the 
New Zealand Minister of Education entitled A Vision for the Teaching 
Profession the establishment of compulsory training and development 
for aspiring and new principals and focusing more support on growing 
distributive leadership within schools was recommended. Whilst 
there are programmes within the Kiwi Leadership for Principals 
(2008) approaches the Scottish experience may be one worthy of 
closer investigation.

The Scottish Qualification for Headship is able to be formally 
recognised in other countries (including New Zealand) in that it carries 
with it an awarded qualification from a recognised higher education 
institution. Researching the Scottish model would be instructive as 
New Zealand continues to consider its school leader development 
options within the ‘Kiwi Leadership’ ethos and approach. 

In terms of the organisation leadership programme – many 
New Zealand teachers do find their way into working in a variety 
of early childhood, school, higher education, adult education, public 

Talking teaching north and South of the border: some lessons for 
Down Under
Colin Tarr
Workshop presenter at  NZEALS14 conference
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Colin Tarr

service agency roles. A postgraduate study such as this, which brings 
people together, researches and develops understandings on various 
perspectives would be informative and useful for New Zealand 
practitioners.  This wider  view, expectation and  location of education 
within society is seeing many UK universities move to locate their 
schools of education in broader faculties of social sciences. This is 
because of the linkages, synergies and interdependencies there are 
between education sector agencies and the wider social services 
sector within jurisdictions. 

Accomplished teaching seminar
Whilst in Scotland I had the opportunity to attend a seminar hosted by 
the General Teaching Council of Scotland (GTCS).

This has been an on-going project since 2010 for the GTCS 
partnering with the University of Glasgow where they began to 
explore and interrogate the concept and practices associated with 
what has become known as ‘accomplished teaching’.

International guests attending the seminar were Will Parker from 
the National Board for Teaching Standards (NBTS) in Washington, 
Edmund Mission from the Australian Institute for Teaching and 
School Leadership (AITSL), Jacquie Nunn and James Noble Rodgers 
from England’s Universities Council for the Education of Teachers 
(UCET) and me from NZEALS.

The terms ‘accomplished teaching’ and ‘accomplished teachers’ 
has provoked much debate as to their precise meaning and potential 
within Scottish education. 

The project team considered the following should be included in 
an understanding of accomplishment: pedagogic expertise, subject 
knowledge, interdisciplinary understanding, practice, research, 
personal attributes, technical aspects of teaching, understandings of, 
and engagement with the wider political and philosophical issues of 
education. There has been debate about the relative importance of 
these different aspects. However, on one point there was agreement. 
Central to this idea of ‘accomplishment’ was the enhancement of the 
learning experiences of pupils.

Some of the features of accomplishment identified in this on-going 
project are a mixture of skills, practices and attributes including:
• skill in systematic self-evaluation and reflection
• ability to examine and critically analyse learning and practice
• openness to professional scrutiny
• exemplifying a readiness for change
• leader of continuing professional development

• demonstrating leadership in a collegiate context
• adaptability
The international visitors shared their experiences of systems where 
models of accomplished teaching have been promoted. The seminar 
reinforced the importance and value of accomplished teaching 
systems being based on sound and sustained models of professional 
learning to enhance teachers’ development.

Discussions at the seminar were vigorous and it was interesting to 
hear similar visions, hopes and challenges shared across the countries 
represented, not least amongst the challenges were significant 
financial restraints as a result of the general economic recession. 
What we all agreed on was the importance of teacher quality is a most 
important ‘in school/centre’ factor influencing individual student 
achievement. Therefore teacher education and career long learning 
and development are vital to the success of any education system. 

Of note at this seminar was that the English colleagues were 
classified as international visitors for the purposes of the discussions. 
The education systems of the two countries are very different in many 
philosophical, political and practical ways.  

Conclusion
As always, it is fascinating for us here in New Zealand to visit larger 
education jurisdictions to hear about and reflect on the many policy 
initiatives that take place – some successfully, others less so. 

Keeping abreast of such things provide important lessons for us 
‘down under’. It helps us review and consider how best to tackle 
the areas that require change, innovation and improvement. Being 
outward looking also helps us reflect on all the good things there are 
in our public education provision in Aotearoa New Zealand.
 

Colin Tarr has worked in education 
for 30 years and has undertaken a 
variety of roles including classroom 
teaching, school principal, reviewer, 
education union official, senior 

manager in an early childhood organisation, 
overseas qualifications evaluator and 
university lecturer. Colin is currently the 
principal advisor - registration at the New 
Zealand Teachers Council.

A copy of Colin’s full report is available on request by emailing him 
at:  crtarr@paradise.net.nz

mailto:crtarr@paradise.net.nz
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Recent political statements have indicated an interest in New 
Zealand schools becoming hubs for a wider range of services, such 
as health and social care.  This article considers the experiences of 
other countries in implementing similar provision, and assesses 
some of the underlying issues for leaders. 

Movement towards extended schools
Community schools and ‘village colleges’ with a remit wider than 
the education of children were founded in the US and the UK from 
the 1920s onwards, with most development being in the second 
half of the 20th century, including initiatives in the Netherlands 
and Australia.  More recently, policies such as No Child Left 
Behind in the US and Every Child Matters in the UK have added 
further impetus to this movement. The premise is that schools 
can be full-service centres for their communities, addressing the 
needs of the whole child, including the child’s family and whanau.  
Linked with this is a concern for addressing social disadvantage, 
which has a significant effect on educational achievement, with a 
resulting impact upon the economic well-being of the school-child 
in adulthood.  There is a need to address psychological, social 
and health issues if young people are to achieve their full educa-
tional potential. Schools are well placed to extend their reach into 
the community, to strengthen parental involvement in education 
(including their own learning), providing a more secure basis for 
child and student achievement.

Extended schools in practice
There is no one definition of an extended school, and no one pattern 
that has been adopted across a country or region.  Joy Dreyfoos, one 
of the key initiators of full-service schooling in the US, describes 
the concept of the school-based health and social services centre 
as ‘space set aside in a school building where services are brought 
in by outside community agencies in conjunction with school 
personnel’: ‘one stop, collaborative institutions’ (1994: 142, 13).  
Evaluations from the mid 2000s in the UK, however, note that 
the commonest ‘extended’ activities include breakfast clubs, after 
school and holiday activities for pupils, family learning, adult edu-
cation, childcare and community use of school facilities, with the 
‘full-service’ school, where community services are located on the 
school site, being less common, at around one per local author-
ity.  One such provision, the health centre ‘Bywva’ (Place for life) 
attached to Penair School in Cornwall, was described in Leading 
Lights in 2010, Issue 4.  Here, the secondary school students them-
selves were involved in the creative design of their centre, with 
a focus on privacy of access and a welcoming environment; the 
students also had a key voice in choosing the staff.  

Issues for school leaders
Extended schools provision recognizes that education alone can-
not solve society’s problems, and seeks to involve a range of pro-
fessionals in addressing key societal issues. Given the clear ben-
efits to students of having supportive provision on their school 
site, and the benefits for professionals of working collaboratively 

to promote community well-being, why has the extended schools 
movement been slow to develop?  One concern is that extended 
schools can be seen as schools for problem families and thus be 
stigmatized. They may appear to follow a deficit model, that there 
is something ‘wrong’ with their communities and children, which 
can be ‘put right’ through extended schooling. The more deep-
seated ‘wrong’ of social disadvantage and limited opportunity may 
remain unaddressed.

Another important issue is accountability. One UK teacher 
leader commented that under the Every Child Matters legislation:

…schools would be accountable to Ofsted [the schools’ inspec-
torate] for the number of pregnancies – and for eighteen other 
things apart from learning achievements, including taking illegal 
drugs, being safe from crime outside school, engaging in deci-
sion-making in the community, and being law-abiding. (Johnson 
2008)

Working together with other professionals under conditions of 
joint accountability is an unfamiliar situation for many school 
principals.  Collaboration to provide for the particular needs of 
children is common, but true shared responsibility, where senior 
leaders accept the leadership of others towards joint outcomes, is 
not.  Professionals working on the school site have their own lead-
ership and management structures, and are accountable to senior 
leaders off-site.  In extended schools, partnership with these pro-
fessionals needs to be at the centre of the school thinking and prac-
tice, not simply an add-on.  Under extended schooling, therefore, 
senior school leaders need to have expertise in multi-agency work-
ing, and be comfortable in devolving leadership of some aspects 
of school provision.  Otherwise, like the leader quoted above, they 
will feel responsible for everything, and may join the ranks of 
those leaving the profession.

Implications for New Zealand
Partnerships take time to build; they do not arise readily from 
government policy agendas, and the leadership skills needed to 
achieve and sustain them are not to be under-estimated.  Examples 
of effective joint provision noted by evaluations in the UK were 
largely built on earlier experience of co-operation.  Trust is not 
built overnight, and the different working cultures of the various 
agencies involved in extended schools can impede mutual under-
standing and effective provision.  

Many New Zealand educational providers, especially in Early 
Childhood Education, have excellent relationships with their local 
communities and the agencies working within them.  Where leg-
islation seeks to move a school or centre along a trajectory with 
which it is familiar, changes to patterns of leadership and account-
ability may be easier to accept. Where schools are used to operat-
ing with high degree of control over what happens within their 
walls, extended provision may take the form of ‘add-on’ facili-
ties, such as breakfast and homework clubs and visits from health 
professionals, rather than integrating full service providers within 
the life of the school. Evidence from outside New Zealand sug-
gests that this range of extent of integration is normal, and that 

EDUSPEAK:  Extended Schools
Professor Ann R. Briggs
Emeritus Professor of Educational Leadership
NZEALS 2012 Visiting Scholar
NZEALS National Secretary

Ann Briggs
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the degree of collaborative practice in any one school is likely to 
alter when there is a change of principal.  The potential benefits of 
effective collaborative working are substantial; however, school-
based initiatives may only have significant impact on family and 
community disadvantage if they are part of wide-ranging reform 
which extends across many areas of public policy.  
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Ann Briggs is Emeritus Professor of Educational 
Leadership at Newcastle University, UK and National 
Secretary of NZEALS.  Her most recent research has 
been into the leadership of educational partnerships.

NZEALS Biennial General Meeting
The NZEALS Biennial General Meeting will be held from 15.00 - 16.00 on 30th April 2014, during the NZEALS 2014 Conference 
at Pipitea Campus of the Victoria University of Wellington.

Business will include a proposed change in the NZEALS constitution, to improve access to Institutional membership.  The 
motion, proposed by Jeremy Kedian, seconded by Ann Briggs is: 

That the description of NZEALS Institutional membership be changed as follows:
From:  3.2 b) Institutional membership:
  Three members of the same organization may hold joint institutional membership.  This confers the same rights  

 as individual membership, including the right to vote at general meetings.

To:  3.2 b) Institutional membership:
  Two or more members of the same organization may hold joint institutional membership.  This confers the same  

 rights as individual membership, including the right to vote at general meetings.

The meeting will also include the election of Executive Officers and Members at Large to the NZEALS Council.  Nomination 
papers will be circulated in mid-March.

Invitation to write a short article for Leading Lights, 
the magazine for members and friends of NZEALS 

Next article submission deadlines: 3 May, 3 August 2014

I would like to encourage you to provide an article for Leading 
Lights, which might outline new policies and programmes, leg-
islation, trends, developments, research or education debates in 
your own locality. Your topic should be relevant, and of profes-
sional interest, to educational leaders in New Zealand. I am seek-
ing short articles (500-1,500 words) and photos for forthcoming 
issues of the magazine. 
 Your own topic, based on your own area of interest/expertise 
(and keeping in mind current issues and developments in edu-
cational leadership) is most welcome.
 We are also seeking papers of emerging findings from edu-
cational leadership research being carried out by post-graduate 
students. If you are seeking a publication opportunity for your 
work this is a great place to begin. Longer papers are pub-
lished on the NZEALS website under a collection of Members’ 
Publications which can be seen at :
http://www.nzeals.org.nz/memberpublications.htm.

 Your target audience is cross-sector leaders throughout 
New Zealand. A brief outline of the context of your education 
setting would be useful for readers. Any recommendations you 
might make to readers, based on your experience, knowledge or 
research, would be most appreciated. 
 Articles should be emailed directly to me (as attached Word 
files or as plain email messages) at:
 j.hayes@geraldinehs.school.nz. 
 Please include a one-paragraph ‘about the author’ section 
and a headshot photo at the end. 
 Prospective writers who wish to discuss a possible topic 
before commencing writing, may email me. Otherwise, com-
pleted articles can be emailed directly to me and their receipt 
will be confirmed by return email.

Juliette Hayes
Editor, Leading Lights

http://www.nzeals.org.nz/memberpublications.htm
mailto:j.hayes@geraldinehs.school.nz
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1st - 2nd May 2014, Sydney

REFLECT SHIFT
TRANSFORM

The First Asia Pacific Congress on               
Creating Inclusive Schools

ASEPA & ACEL are pleased to announce be hosting the 
First Asia Pacific Congress on Creating Inclusive Schools 
themed “Reflect Shift Transform”. Held in Sydney NSW, 
‘Reflect, Shift, Transform’ will play host to experts from 
across the country and region discussing their views, 
ideas and experiences on creating inclusive schools.

We aim to provide a program for participants that chal-
lenges current practice assist schools in moving forward 
to support all learners.

The structure of the program will involve the three 
Congress themes:   Reflect, Shift and Transform.

Reflect - Through the ‘Reflect’ theme we will explore 
where we have come from both nationally and interna-
tionally in building inclusive practices in schools.

Shift - ‘Shift’ will investigate the practices in schools 
aimed at building more inclusive cultures and what the 
catalysts for change are.

Transform - ‘Transform’ is an opportunity to consider 
what inclusive education looks, feels, and sounds like in 
the 21st Century.

This event is a must-attend for all educators and leaders 
who want to strive to make their schools inclusive

KEYNOTE SPEAKERS INCLUDE: 

FOR MORE INFORMATION, VISIT OUR WEBSITE:
http://www.acelconference.org.

au/index.php?id=1765

TO REGISTER ONLINE:
https://secure.acel.org.au/membership/

event/?e=congress2014_sydney

Prof. Tony Shaddock
Australia

Leith Comer
New Zealand

Prof. Brian Caldwell
Australia

Prof. Philip Garner
Australia

Sara James
Australia

Warren Mundine
Australia

Dr Mary Feng Yan
China

http://www.acelconference.org
https://secure.acel.org.au/membership/
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NZEALS  Council  

NAME POSITION SECTOR ADDRESS EMAIL PHONE

Jeremy Kedian National President Tertiary University of Waikato 
Educational Leadership 
Centre, PB 3105, Waikato 
Mail Centre, Hamilton 

kedian@waikato.ac.nz

                 

07 838 4500 ext 6192 

Juliette Hayes National Vice 

President

Secondary Geraldine High School,          
85 McKenzie Street,  
Geraldine 7930

j.hayes@geraldinehs.school.nz 03 693 0017 

Kate Thornton Immediate Past  Na-
tional President

Tertiary 18D/9 Chews Lane,

Wellington 6011

kate.thornton@vuw.ac.nz 04 463 9776 

Doug Milne National Treasurer Consultant 13A Essex Terrace, Stoke, 
Nelson, 7011

charliemarmite@xtra.co.nz 027 547 1118

Sandra Hunter Finance Officer 2 Cambria Street, The Wood, 
Nelson 7010

sandra@astraaccounting.co.nz 03548 9225

027 4605 616

Ann Briggs National Secretary Tertiary 87 Pine Hill Road, Ruby Bay, 
RD1 Upper Moutere, 7173

ann.briggs@ncl.ac.uk 03 540 3702

Graeme Macann Auckland Branch 
President

Secondary Rosehill College            
5 Edinburgh Ave,        
PO Box 72546, Papakura, 
Auckland, 2244

g.macann@rosehill-college.co.nz 09 295 0661

Melanie Taylor Bay of Plenty Branch 
President 

Primary Golden Sands School,            
26 Golden Sands Drive, 
Papamoa, 3118

Principal@goldensands.school.nz 07 542 4550 

Andy Walker Canterbury Branch 
President

Tertiary NZ College of ECE: Te Whare 
Matauranga Kohungahunga 
o Aotearoa, PO Box 5561, 
Papanui, Christchurch 8542

awalker@teacher.co.nz 03 365 3153

Pip Wells Nelson Branch Presi-
dent

Primary Tasman School, RD 1,      
Upper Moutere, Nelson

principal@tasman.school.nz 03 526 6818 

Ross Notman Otago Branch 

President

Tertiary University of Otago,              
PO Box 56, Dunedin 9054

Ross.notman@otago.ac.nz 03 479 5461 

Jason Elder Taranaki Branch 
President

Primary Norfolk School, RD8, 
Inglewood, Taranaki, 4048

jasonelder@norfolk.school.nz 06 756 8306 

Rachel McNae Waikato Branch Presi-
dent

Tertiary Dept of Professional Studies 
in Education, Faculty of 
Education, University of 
Waikato, Private Bag 3105,        
Hamilton 3240 

r.mcnae@waikato.ac.nz 07 838 4500 ext 7731

Anne Lye Wellington Branch 
President

Primary Churton Park School, 
90 Churton Drive,       
Wellington, 6037

annel@churtonpark.school.nz 04 4784 282 

Chris Branson Member at Large Tertiary Faculty of Education, 
University of Waikato, Private 
Bag 3105, Hamilton 3240

cbranson@waikato.ac.nz 07 856 2880  ext 7904  

Dion Crouch Member at Large Careers Careers New Zealand: Mana 
Rapuara Aotearoa, Level 1, 
Dundas House,  43 Station 
Streets, Napier 4140

dion.crouch@careers.govt.nz 06 834 3334  

mailto:kedian@waikato.ac.nz
mailto:j.hayes@geraldinehs.school.nz
mailto:kate.thornton@vuw.ac.nz
mailto:charliemarmite@xtra.co.nz
mailto:sandra@astraaccounting.co.nz
mailto:ann.briggs@ncl.ac.uk
mailto:g.macann@rosehill-college.co.nz
mailto:Principal@goldensands.school.nz
mailto:awalker@teacher.co.nz
mailto:principal@tasman.school.nz
mailto:Ross.notman@otago.ac.nz
mailto:jasonelder@norfolk.school.nz
mailto:r.mcnae@waikato.ac.nz
mailto:annel@churtonpark.school.nz
mailto:cbranson@waikato.ac.nz
mailto:dion.crouch@careers.govt.nz
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Anne Malcolm Member at Large Primary Ponsonby Primary School, 
44 Curran Street, Herne 
Bay, Auckland 1011

amalcolm@ponsprim.school.nz 09 376 3568 

Annette Sheehy Member at Large ECE Tauranga Region 
Kindergartens, PO Box 
951,Tauranga, 3140

annette.sheehy@
taurangakindergartens.org.nz

07 578 0552

Carolyn Stuart Member at Large Network for 
Learning

3 Lohia St. Khandallah, 
Wellington, 6035

carolyn.stuart@N4L.co.nz. 04 974 6670 

Angela Walters Member at Large Intermediate Fairfield Intermediate 
School, 261 Clarkin 
Road, PO Box 12026,            
Chartwell Square, Hamilton

awalters@fairfieldintermediate.
school.nz 

07 855 9718 

About the Conference 
This conference provides a multinational platform to critically examine the direction that education should take 
in the challenging years ahead. Setting the learning agenda for tomorrow involves looking at the big picture 
and optimising students’ potential through educators’ passion and purpose. The conference aims to answer the 
challenging issues of today through evidence-based testing, performance evaluations, economic and policy 
analysis and research. We aim to include diverse contributions to shift your thinking, expand your network and 
transform your practice at the ACEL 2014 National Conference.

The structure of the program will involve 3 P’s – Provocation, Purpose and Practice.

Provocation - presented by keynote speakers 
‘Learning from the World’
Keynote presentations led by experts from around the country and the world.
Purpose - an interactive Presentation/Workshop 
‘Learning from the System/Network’
Sharing of key research and strategic initiatives that drive learning at the system level.
Practice - an interactive Presentation/Workshop 
‘Learning from the School/Classroom’
Sharing of best practices that deliver learning for school and classroom leaders.

http://acelconference.org.au/index.php?id=1756 

NZEALS promotes and supports quality leadership for learning across all 

educational sectors.  To join NZEALS today, go to  

www.nzeals.org.nz 

and click on Join NZEALS.You may join and pay your subscriptions online, 

or download a form for direct debit or cheque payment.

mailto:amalcolm@ponsprim.school.nz
mailto:carolyn.stuart@N4L.co.nz
http://acelconference.org.au/index.php?id=1756
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